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Ofsted –Education Inspection Framework

“The accountability system in recent years has 
become overly weighted in favour of performance 
data and has shifted away from what is actually 
being taught. As our own inspection practice has 
moved away from subject-level review and 
towards shorter, in many cases just day-long, 
inspections, Ofsted inspections have themselves 
become more data-driven…. This approach is 
failing young people. That is why, as I have 
recently announced, I want to rebalance the 
inspection framework so that Ofsted plays its 
proper role in complementing rather than 
intensifying performance data.”

HMCI: Letter to Public Accounts Committee 30/10/18

Consultation



Key Headlines
• Inspection notification phone calls will last for 90 minutes to allow for a deeper professional 

dialogue with the Headteacher

• Ofsted grades stay the same: outstanding, good, requires improvement or inadequate

• The judgement categories have been revised and will now cover: Quality of Education, 
Behaviour and Attitudes, Personal Development, Leadership and Management

• Key themes: reducing workload for teachers, an emphasis on good character and 
resilience among pupils, tackling off-rolling, and a broad, well-balanced knowledge-rich 
curriculum

• Inspectors will not consider internal assessment data and will instead consider its purpose 
and the use to which it is put, specifically how it is used to improve the overall quality of 
education.

• Section 8 (short) inspections will be 2 days in duration





Grade Descriptors

In order to judge whether a school is good, requires improvement 
or is inadequate, inspectors will adopt a ‘best fit’ approach, relying 
on the professional judgement of the inspection team. 

School inspection handbook September 2019 p.49

School inspection handbook September 2019 p.ara200





• Are you clear on your curriculum’s intent, 

implementation and impact?

• Do you have 2 or 3 assessment data collection 

points a year, or if you have more do you have a 

clear rationale for this?

• Do you have strong policies that support staff in 

tackling poor behaviour?

Some key questions for leaders



Providing evidence in an inspection

Information that schools must provide by 8am on the day of inspection

The inspection support administrator will also send the school a note 
requesting that the following information is available to inspectors by 8am the 
next day, at the formal start of the inspection:

• the school timetable, current staff list (indicating NQTs) and times for the 
school day

• any information about previously planned interruptions to normal school 
routines during the inspection 

• records and analysis of exclusions, pupils taken off roll, incidents of poor 
behaviour and any use of internal isolation 

• the single central record for the school.

School inspection handbook September 2019 p.ara53



Providing evidence in an inspection

Information that schools must provide by 8am on the day of inspection

• records and analysis of sexual harassment or sexual violence

• records and analysis of bullying, discriminatory and prejudiced behaviour, 
either directly or indirectly, including racist, sexist, disability and 
homophobic/biphobic/transphobic bullying, use of derogatory language and 
racist incidents

• a list of referrals made to the designated person for safeguarding in the school 
and those who were subsequently referred to the local authority, along with 
brief details of the resolution 

• a list of all pupils who have open cases with children’s services/social care and 
for whom there is a multi-agency plan

• up-to-date attendance analysis for all groups of pupils

School inspection handbook September 2019 p.ara53



What will inspectors use to reach their 
conclusions?

Questions about our curriculum’s intent, implementation and impact (particularly for 
curriculum leaders)

Deep Dives

• Discussions with senior leaders

• Discussions with teachers

• Discussions with pupils

• Discussions with curriculum leaders

• Scrutiny of pupil work

• Visits to a connected series of lessons (not graded)

Questions about behaviour (including for TAs, supply staff, NQTs and administrative staff)

Nationally-generated performance information



Possible Ofsted 
question
Inspector:  

I know that the attendance of FSM pupils 
and SEN support pupils has been an 
issue historically. Can you provide me with 
an attendance summary for those 
groups, including PA from September 
2017 to May 2018 and September 2018 
to May 2019 so that I can compare the 
figures?

Can you tell me what steps you and your 
staff put in place to address this issue?



How to satisfy this attendance request

• Using current reporting in 
SIMS

• Using the ‘safety’ reports

• Using SIMS and Power BI

• Primary

file:///C:/Users/slong/Desktop/DElta attendance summary.xlsx
https://app.powerbi.com/view?r=eyJrIjoiZDQ2Yjk3YjktZmRjYi00YzZiLThkNDUtZDYwZmE4ZGExZWE4IiwidCI6IjFlZGFhZDgzLWIyZWYtNDgzZC04MWYxLTJjNDg2ODJmNDBlYyIsImMiOjh9
https://app.powerbi.com/view?r=eyJrIjoiYmM2NjIwNjUtZThlZS00YjI4LTg2NDktYzc0OWRmNzkzZDkwIiwidCI6IjFlZGFhZDgzLWIyZWYtNDgzZC04MWYxLTJjNDg2ODJmNDBlYyIsImMiOjh9


Quality of Education

Inspectors will have a connected, education-focused conversation, 
incorporating: 

• curriculum design, coverage, appropriateness and delivery

• teaching (pedagogy)

• assessment (formative and summative)

• attainment and progress (including national tests and assessments)

• reading

• readiness for the next stage of education.



Research and rationale
“Learning is defined as an alteration in long-term memory. If nothing has altered in long-term 
memory, nothing has been learned.”    

Sweller, J., Ayres, P., & Kalyuga, S. (2011).

• Progress means knowing more and remembering more.

• Knowledge is connected in webs or ‘schemata’.

• Knowledge is ‘sticky’, i.e. the more you know, the more easily you can learn.

• Relevant knowledge allows successful inferences in written or oral 

communications between strangers.

• It is hard to listen and respond when you do not know the meaning of 

words or social cues.

• Rich background knowledge allows mental space to think about what has 

been encountered.

• Children need the words to express themselves effectively.

• Vocabulary size relates to academic success.



The Curriculum
Content selection: does the subject curriculum emphasise ‘enabling 
knowledge’ and ensure it is remembered?

• Significant knowledge

• Knowledge which enables subsequent learning

• Knowledge which enables a desired complex (skilled) performance

Sequencing: is subject content sequenced, so pupils build useful and 
increasingly complex schemata?



• What’s your rationale for the design of 
the curriculum?

• What are your ambitions for your 
pupils – what do you want them to 
know, understand and achieve by the 
time they leave?

• Is your curriculum model based on 
any research?

• How does your curriculum prepare 
pupils for the next stage in their 
education?

• How do you ensure that it meets the 
needs of all learners?



How is the curriculum designed to develop 
knowledge, skills, understanding and attitudes?

How is knowledge accumulated over time?

How do you ensure that learning is sequenced 
effectively?

How is essential knowledge of literacy and 
numeracy developed and reinforced?

How do you adapt the curriculum to meet the 
needs of pupils with different starting points?

What are the essential skills needed to be 
successful in subject X, Y, Z?

Tell me about your approach to assessment



How do you evaluate the impact of the 
curriculum?

How successful is your curriculum in achieving a 
high quality of education for all?

Are there areas that are significantly 
strong/weak?

Has your curriculum been successful in 
supporting pupils to read well and often?

How well do published outcomes reflect the 
quality of education? 

Are pupils prepared for the next stage of their 
education?



The school’s use of assessment

• When used effectively, assessment helps pupils to embed knowledge and 
use it fluently, and assists teachers in producing clear next steps for pupils.

• Inspectors will therefore evaluate how assessment is used in the school to 
support the teaching of the curriculum.

• The Teacher Workload Advisory Group’s report, ‘Making data work’, 
recommends that school leaders should not have more than two or three 
data collection points a year, and that these should be used to inform clear 
actions.

• If a school’s system for data collection is disproportionate, inefficient or 
unsustainable for staff, inspectors will reflect this in their reporting on the school.



Inspectors will not use schools’ internal 
assessment data as evidence

IT DOES NOT MEAN THAT SCHOOLS SHOULD NOT BE 
ASSESSING PUPIL ATTAINMENT AND PROGRESS. 

THIS REMAINS FUNDAMENTAL TO THE PROCESS OF 
SELF-EVALUATION. 









Subject-specific progression model that 
focuses on progression through the content 
to be learned, aiding clear curriculum 
thinking

How is the curriculum designed to 
develop knowledge, skills, understanding 
and attitudes?

How is knowledge accumulated over 
time?

How do you ensure that learning is 
sequenced effectively?



Analysis of Key groups (summative attainment)



Dashboards

How successful is your curriculum in 

achieving a high quality of education for all?

Are there areas that are significantly 

strong/weak?

Does assessment data identify gaps in 

pupils’ knowledge and their ability to apply it 

accurately?



Formative and summative assessment in 
Programmes of Study or bespoke assessment 
built by LA/Customer Success team

The provider’s curriculum is 
coherently planned and 
sequenced towards cumulatively 
sufficient knowledge and skills 
for future learning…

SEND module that is able to record all SEND

provision and any interventions

For some learners with high 
levels of SEND, the curriculum is 
designed to be ambitious and to 
meet their needs….

SIMS tools to record EYFS, Phonics, KS1, KS2, 
KS4 outcomes and to analyse and report 
statutory data

Learners develop detailed 
knowledge and skills across the 
curriculum and …this is reflected 
in results from national tests and 
examinations…



Personal Development , 
Behaviour and Welfare

Behaviour and Attitudes

Personal Development



Personal 
Development

Provision

Spiritual, moral, social and cultural 
development

Character

Fundamental British Values

Careers Guidance

Healthy Living

Citizenship

Equality and Diversity

Preparation for Next Stage



PSHE curriculum 
(Citizenship, Lifelong Learning etc.) 



Personal Development -
Outstanding

▪ The school ensures 
that participation in 
extra-curricular 
activities is consistently 
very high, including 
among those from 
disadvantaged 
backgrounds, so that all 
can benefit from these 
opportunities and 
experiences. 



“The Gatsby Benchmarks have now been 
put at the heart of the Careers Strategy, 
with an expectation that all schools will 
begin working toward the benchmarks, 
meeting them in full by the end of 2020.”

Foreword by Claudia Harris

https://www.careersandenterprise.co.uk/sites/default/files/
uploaded/gatsby_benchmark_toolkit.pdf

Careers (CEIAG)

https://www.careersandenterprise.co.uk/sites/default/files/uploaded/gatsby_benchmark_toolkit.pdf


Inspectors will make a judgement on the personal 
development of learners by evaluating the extent to which:

SIMS Conduct and SIMS Activities can

record participation in extra-curricular

Activities.

The curriculum …provides for 
learners’ broader 
development, enabling them to 
develop and discover their 
interests and talents….

SIMS Conduct tracks pupils’ positive and

negative interactions against the school’s

own behaviour policy.

The provider prepares learners 
for life in modern Britain 
by…equipping them to be 
responsible, respectful, active 
citizens who contribute 
positively to society….



Behaviour and 
Attitudes

High expectations, consistent and fair implementation

Attitudes to learning

Behaviour

Exclusions

Attendance

Bullying

Impact



Ofsted: Off-Rolling



Standard SIMS Exclusions 
report Year, SEN status, PP columns 

added

Exclusions 
summary

Exclusions 
analysis

file:///C:/Users/slong/Desktop/exclusions summary.xlsx
file:///C:/Users/slong/Desktop/Exclusions analysis.xlsx




Inspectors will make a judgement on behaviour and 
attitudes by evaluating the extent to which:

SIMS Conduct can be configured to record positive and negative 
behaviour in line with the school policy, from low level disruption 
through to extreme challenging behaviour. Conduct reporting allows 
leaders to analyse behaviour trends over time and to identify trends so 
that appropriate and timely interventions can be planned as well as 
measuring the impact of the school’s actions.

The provider has high 
expectations for learners’ 
behaviour and conduct….

Leaders, teachers and learners 
create an environment where 
bullying, peer-on-peer abuse or 
discrimination are not tolerated

SIMS Attendance/Lesson Monitor enables leaders and teachers to 
rigorously monitor absence as well as attendance. This allows for those 
with high attendance to be recognised and rewarded, and early 
intervention to be put in place for those with poor attendance.

Learners have high attendance and 
are punctual….



Leadership and 
Management

Vision, ethos and ethics

Staff development

Staff workload and well-being

Off-rolling

Governance/oversight

Safeguarding



Good (2) 

• Leaders have a clear and ambitious vision for providing high-quality, inclusive education to all 
pupils. This is realised through strong, shared values, policies and practice. 

• Leaders focus on improving teachers’ subject, pedagogical and pedagogical content 
knowledge in order to enhance the teaching of the curriculum and the appropriate use 
of assessment. The practice and subject knowledge of staff, including newly qualified 
teachers, build and improve over time. 

• Leaders aim to ensure that all pupils successfully complete their programmes of study. They 
provide the support for staff to make this possible and do not allow gaming or off-rolling. 

• Leaders engage effectively with pupils and others in their community, including, where 
relevant, parents, employers and local services. Engagement opportunities are focused and 
purposive. 

• Leaders engage with their staff and are aware and take account of the main pressures on 
them. They are realistic and constructive in the way they manage staff including their workload. 

Leadership and Management



Outstanding (1) 

• The school meets all the criteria for good in leadership and management securely and 
consistently. In addition, the following applies. 

• Leaders ensure that teachers receive focused and highly effective professional 
development. Teachers’ subject, pedagogical and pedagogical content knowledge 
consistently builds and develops over time, and this consistently translates into 
improvements in the teaching of the curriculum. 

• Leaders ensure that highly effective and meaningful engagement takes place with staff at all 
levels and that issues are identified. When issues are identified – in particular about 
workload – they are consistently dealt with appropriately and quickly. 

• Staff consistently report high levels of support for well-being issues. 

Leadership and Management



Staff performance









SIMS Staff Performance manages appraisals, observations

and professional development, supporting staff well-being.

SIMS supports the School Workforce Census.

SIMS Single Central Record report evidences all staff DBS

checks entered into SIMS.

Leaders focus on improving staff 
subject, pedagogical and content 
knowledge…

Those responsible for governance 
…hold leaders responsible for the 
quality of education or training…

The provider has a culture of 
safeguarding…

The SIMS Parent app allows communication of attendance,

conduct and assessment data as well as reports. Parents can

communicate changes of address and other contact data easily to a

school.

Leaders engage effectively...including 
parents/carers…

SIMS allows data to be entered and shared efficiently across a

school and with external stakeholders. Consequently time can

be saved and workload reduced.

Leaders are realistic and constructive 
in the way they manage staff, including 
their workload…



Thank you

#BSTY


